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UvoD

Suc¢asné trendy vdomdcej isSkolskej vychove a vzdelavani
v Eurdépe smeruju kzavadzaniu cudzich jazykov uz do
predskolskych 1inizsich vyvinovych stupnov. Napriek tomu, Zze
nazory odbornikov a odborni¢ok na skord cudzojazy¢nu vychovu
avyucbu nie st jednotné, je zrejmé, Ze sucasny stav zapadnej
spolo¢nosti defom uz od raného detstva pontka stdle intenzivnejsi
kontakt s cudzimi jazykmi a kultdrami (cestovanie, socidlne siete,
internet, pocita¢ové hry, média, multikultirne komunity a pod.).
Kontexty formadlnej, neformdlnej a informalnej cudzojazyc¢nej
edukacie sa prelinaji, navzdjom dopitiajii a spolo¢ne dotvarajt
obraz cudzojazyénych kompetencii jedinca (za formdlne
vzdeldvanie povaZzujeme spravidla zdmerné vzdeldvanie v skolskych
institucidch, neformdlne vzdeldvanie prebieha v podmienkach, ktoré
doplriajui formdlny vzdeldvaci systém (neziskové a nizkoprahové
institucie, doucovania, kruzky a pod.) a informdlne vzdeldvanie je
nestrukturované a obvykle nezdmerné ucenie v kaZzdodennych
rodinnych, socidlnych ¢ zdujmovych kontextoch'). Otazka, ¢
dietatu ponuknut cudzi jazyk sa teda stdva bezpredmetnou,
pretoze mu ho vréznych podobach ponuka spolo¢nost.
A nahradza ju otdzka, ako usmertiovat rany cudzojazy¢ény rozvoj
tak, aby reSpektoval vyvinové, kognitivne, afektivne,
socidlne, kultdrne a historické rozmanitosti a pritom bol po
stranke pedagogickej i lingvistickej efektivny.

Hlavnym cielom tejto medzinarodnej vedeckej monografie je
zhodnotit aktualne poznanie v oblasti formdlnej aj informalnej
cudzojazy¢nej vychovy u deti. Usilujeme sa o interdisciplinarny
pohlad na detsku viacjazy¢nost, pricom prezentujeme aktualne
origindlne vysledky vyskumov medzindrodného autorského
kolektivu. V prvej casti analyzujeme proces akvizicie jazyka,

19 g . . “
blizsie pozri v Lemesovd, 2012 a Lemesovd, 2013



interdisciplindrne (vyvinové, osobnostné, spoloc¢enské a kulturno-
historické) aspekty viacjazy¢nosti a najéastejsie myty a predsudky
o bilingvalnej vychove. V prvej kapitole sa detailne rozobera proces
osvojovania si materinského jazyka. Kapitola prind$a najnovsie
vysledky vyskumov =z oblasti fonematického uvedomovania,
porozumenia, produkcie redi, ale aj rozvoja gramatickej stavby reci
u dietata. Samostatne sa autorka zamys$la nad rozvojom reci
v prostredi materskej $koly a moznostou zatazenia deti cudzim
jazykom v tomto veku. Druhd kapitola definuje zdkladné pojmy
ako  materinsky  jazyk, bilingvizmus  verzus bilingvalita
a dvojjazy¢nost  a sleduje spoloc¢ensko-politické a osobnostné
suvislosti pouzivania jazykov. Nasledne autorky v tretej kapitole
nacrtli teorie, ako sa deti ucia cudzi jazyk v prirodzenom prostredi
a zhrnuli desat najcastej$ich mytov tykajucich sa bilingvizmu.
Druhd cast sa zameriava na konkrétne metodické postupy
a edukac¢né opatrenia v oblasti ranej cudzojazy¢nej vychovy, ktoré
mozno na zdklade dobrej praxe irelevantnych vyskumnych dat
odporucat ako vhodné pre cudzojazyc¢ny rozvoj deti vo formalnom,
neformdlnom aj informalnom vzdeldvacom prostredi. Kapitola 4
popisyje iniciativu Eurépskej komisie na poli vzdelavacej politiky
v oblasti cudzich jazykov. Sustavné znizovanie veku zadiatku
vyuéby cudzich jazykov v europskych krajinach viedlo k vytvoreniu
A Policy Handbook: Language Learning at Pre-primary School
Level: Making it Efficient and Sustainable’, dokumentu ktory
sumarizuje hlavné ciele usmernenia a odporucania pre rané ucenie
sa jazykov v predprimdarnom vzdeldavani. Nasledujuca kapitola
opisuje metodiku obsahovo a jazykovo integrovaného vyucovania
(CLIL) vjej mnohostrannych podobach ako jednu z metdd
cudzojazy¢ného vzdelavania v primarnom vzdelavani. V metodike
CLIL je cielovy cudzi jazyk kIa¢om k plnohodnotnej$iemu
porozumeniu obsahovej stranky, je zaloZeny na presvedceni, Ze

a.eu/languages/orphans/background-documents _en.htm
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uCenie prebieha lepSie, ked su Ziaci stimulovani obsahom
predmetu. Autorky opisuju problematiku bilingvizmu; analyzuju
moznosti implementacie CLIL v primdrnom vzdelavani, integraciu
naprie¢ kurikulom, ciele CLIL; planovanie vyucovacej jednotky
svyuzitim CLIL. Analyzuju tiez najproblematickejsie oblasti
implementdacie CLIL v prepojeni na uditela, uvadzaju modelové
priklady moznej integracie anglického jazyka a nejazykového
predmetu v primarnom vzdeldvani.

Dalsie kapitoly talianskych autoriek popisuju inovativnu
metodu pre vyucovanie cudzieho jazyka vhodnu pre deti od 2 do 11
rokov vo formdlnom aj informalnom eduka¢nom kontexte.
Autorka metddy profesorka Taeschner popisuje model narativneho
formédtu, principy, psychologické a psycholingvistické vychodiska
modelu Dinokroci. Overenie tejto metody v Taliansku popisuje
kapitola 6, okrem zdkladného vyskumu prindsa informadcie o
poslednom ukon¢enom medzindrodnom projekte s pouzitim
narativneho formatu, v ktorom sa pomocou on-line tutoringu
stavali ucitelmi rodidia. Uvadza aj vysledky vyskumu aplikacie
narativneho formatu u deti so $pecifickymi poruchami ucenia a
poruchami redi. Na tieto kapitoly nadvazuje najnovs$i vyskum
aplikovania metddy narativneho formatu v materskej skole a v
rodindch na Slovensku. Zavery vyskumu poukazuji na efektivitu
takéhoto sp6sobu ucenia sa cudzieho jazyka v predskolskom veku.
Prind$aji tiez nazory rodiov deti na narativny format Hocus
a Lotus.

Autorky monografie sa aktivhe angazuju v oblasti raného
cudzojazy¢ného vzdelavania. Verime, Ze ich poznatky a skusenosti
prezentované v tejto monografii budu prinosom a in$pirdciou pre

[al$i vyskum i prax v réznych vzdelavacich prostrediach.

zostavovatelky



INTRODUCTION

The current trends in both family and school education in
Europe move the foreign language education into pre-school and
lower developmental levels. The expert opinions on the early
foreign language learning and teaching are not consistent. Despite
that the western society provides young children with more and
more intensive contact with foreign languages and cultures
(travelling, social media, internet, computer games, popular
media, multicultural communities and so on). The contexts of
formal, non-formal and informal foreign language education
overlap, complement each other and together form an image of
individual ‘s foreign language skills (formal education is systematic
and structured education in school institutions, non-formal
education supplements the formal educational system (non-profit
organizations, streetwork and leisure centres, tutorage etc.) and
informal education is non-structured and spontaneous learning in
everyday family, social and leisure contexts®). The question,whether
to expose a child to foreign language or not, seems to be irrelevant.
Children are exposed to foreign languages in various forms
spontaneously in the society. And more relevant issue arises: how
to influence the early foreign language development effectively
with the respect to developmental, cognitive, affective, social,
cultural and historical differences.

The main objective of this international scientific monograph is
to evaluate current knowledge about formal and informal foreign
language education among children. Our aim is to display an
interdisciplinary picture of early multilingualism. The authors
present the latest original findings of the international surveys. In

3 see Lemesova, 2012 and Lemesova, 2013



the first part we analyze the process of language acquisition, the
interdisciplinary (developmental, personality, social, cultural and
historical) aspects of multilinguality and the most common myths
and prejudices towards bilingual education. In the first chapter the
author describes in detail the process of the mother tongue
acquisition. She introduces the latest research results on the
phonematic awareness, language comprehension, production and
grammatical structure development among children. In the
separate section the author discusses language development in the
kindergarten and the possibilities of foreign language exposure in
this particular age.

In the chapter two we define basic terminology: mother
tongue, second and foreign language, bilingualism versus
bilinguality and discuss the issue of social, political and personality
contexts of language usage. In the third chapter the authors
outline the theories of informal second language acquisiton and
summarize ten most common myths on bilingualism.

The second part is dedicated to methodology and educational
procedures in the early foreign language education that can be
recommended as suitable for foreign language development in
formal, non-formal and informal educational settings based on
both the examples of the best practice and relevant research data.
In the chapter four the author describes the latest initiatives of the
European Commission in the field of foreign language education
policy. The permanent lowering of the age of starting to learn
foreign languages in European countries led to a project resulting
in A Policy Handbook: Language Learning at Pre-primary School
Level: Making it Efficient and Sustainable*. This document
comprises the main objectives, guidelines and recommendations
on early language learning in pre-primary settings. The next
chapter is dedicated to the method of content and language

a.eu/languages/orphans/background-documents _en.htm


https://em.fedu.uniba.sk/owa/redir.aspx?C=f51f064718424ee59dfe8ae290503013&URL=http%3a%2f%2fec.europa.eu%2flanguages%2forphans%2fbackground-documents_en.htm

integrated learning (CLIL) as a method foreign language education
on primary level. In the CLIL methodology the target foreign
language is the key to the more complex comprehension of
content, it is based on the opinion that learning is more effective,
when pupils are stimulated by content of the subject. The authors
describe bilinguality as an educational goal and analyse the
possibilities of CLIL implementation in primary education and its
integration across the curriculum, the objectives of CLIL and
lesson planning with CLIL. The interpretation of CLIL
characteristics is based on constructivist approach and principles
of brain compatible learning in primary education.

In the next chapters the Italian authors describe the innovative
method of foreign language teaching suitable for children from
two to eleven years of age in both the formal and informal
educational settings. The author of the method, professor
Taeschner, describes the model of narrative format, principles,
psychological and psycholinguistic background of the “Dinocroc
Model”. The verification of this method in Italy is summarized in
the chapter six. Besides the basic research results the authors
introduce the outcomes of the latest international project with
narrative format, in which parents became language teachers
supported by the on-line tutoring. They mention also the results of
narrative format implementation in children with special
educational needs. These chapters are followed by the latest data
from the implementation of narrative format in kindergarten and
families in Slovakia. The results support the effectiveness of this
way of learning a foreign language in pre-school age. The author
introduces also the attitudes of parents towards narrative format
Hocus & Lotus.

The authors are actively involved in the early foreign language
education. We believe, that their knowledge and experiences will
work as contribution and inspiration for future research and
practice in various educational settings.
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KAPITOLA 1

OSVOJOVANIE SI MATERINSKEHO JAZYKA ¥

Zlatica Jursovd Zacharovd

Napriek tomu, Ze re¢ a procesy, ktoré ju utvdraju, su nesmierne
zlozité, mbzeme povedat, Ze kazdé dieta zijuce v beZnych
podmienkach sa naué¢i hovorit materinskym jazykom.
Problematika osvojovania si jazyka je velmi zlozitd a teoreticky
pluralizmus, ktory v nej panuje, je toho dékazom.

V 50-tych rokoch navrhol cesky fonetik Ohnesorg termin
pedolingvistika pre odbor, ktory sa venoval $tadiu osvojovania si
re¢i. Tento pojem sa ale neujal a v si¢asnosti sa pouziva oznacenie
vyvinova psycholingvistika®. Vyvinovd psycholingvistika prepdja
teorie, poznatky, vyskumy a metddy vyvinovej psycholdgie,
psychologie a lingvistiky. Za pociatky psycholingvistiky modzeme
povazovat pracu Osgooda a Sebeoka Psycholinguistics: A survey of
Theory and Reasearch Problems z roku 1954°. V anglickej literattre
sa stretdvame aj s pojmami language acquisition (osvojenie reci)
alanguage development (vyvin reci), vslovenskej literature
nachadzame terminy osvojovanie si jazyka/redi, vyvin detskej reci
alebo recova ontogenéza. Problematike vyvinu re¢i sa venovalo
mnoho odbornikov z radov psycholégov ale aj lingvistov. Na
Slovensku sa od go-tych rokov 20-teho storodia realizuje
systematicky vyskum detskej re¢i vedeny psycholdgickou a
logopédkami Slanc¢ovou, Mikulajovou, Hornidkovou a Kapalkovou.

3 Ondrackova, 2010
6 podla Pricha 2011; Levelt, 2013



1.1 Pristupy k osvojovaniu si materinského jazyka

Viaceri autori’ popisuju teoretické psychologické koncepcie
osvojovania si materinského jazyka a lingvistické pristupy
a spominaju autorov ako Piageta, Vygotského, Brunera alebo
samostatne charakterizuji behaviorizmus, nativisticku perspektivu
vieobecnej gramatiky a vyvinové teérie. V nasej literatare® sa ¢asto
stretdvame s nasledovnhym kategorizovanim pristupov k
jazykovému vyvinu: biologicky pristup, behavioristicky pristup,
lingvisticky pristup, kognitivny pristup a socidlno-interakény
pristup.

Z hladiska biologického pristupu ide najma o otazku, do akej
miery je osvojovanie si jazyka podmienené biologicky, zrenim
mozgu a procesom lateralizacie. Z hladiska recového rozvoja su
doélezité zistenia o Brocovom a Wernickeho centre, ktoré
kontroluju expresivny jazyk a jazyk porozumenia. Novsie vyskumy
ukazuju, Ze za reé¢ st zodpovedné nielen tieto dve centrd a re¢ové
procesy st

riadené aj inymi oblastami mozgu. NajddleZitejsie st: gyrus
temporalis superior (zodpovedny za morfosyntaktické spracovanie
a integraciu syntaktickych a sémantickych informdcii), gyrus
frontalis inferior (zodpovedny za syntakticko-sémantické
spracovanie), gyrus frontalis superior (syntaktické spracovanie a
pracovna pamat) a gyrus temporalis medius (lexikdlno-sémantické
spracovanie re¢i). Povodné predpoklady o lateralizdcii boli
spochybnené nov§imi vyskumami, aj ked viaceré potvrdili, Ze
procesy spojené s vnimanim tvarov, obrazcov a vhimanim
1. jeho komunika¢ny partner.

’ Pinter, 2006; Lightbown, Spada, 2006; Zipoto¢nd, Petrova, 2010; Pricha, 2011;
Cameron, 2011;

8 Slancovd, 1999; Mikulajova 2008; Kollarikova, Pupala, 2001; Ondrackova,
2010; Janikovd, 2011; Kollarikova, Pupala, 2001



Summary: The First Language Acquisition

In this chapter we discuss alternative approaches to the
acquisition of the first language. We mention the basic approaches
such as biological (speech development is determined by the
maturing of brain and lateralization), behavioral (language
acquisition is a process of selective encouragement and imitation of
verbal model), linguistic (children have innate system for language
aquisition), cognitive (language acquisition is related to the
development of other cognitive processes), socially-interactive
(language is a social activity, resulting from the child's desire to
communicate with others) and empirical way (acquisition of speech
is based on the need to communicate).

From the developmental point of view it is important to
understand the child's efforts to communicate with adults from the
birth, so called protocommunication. Recent research shows that
infants imitate adults’ facial expressions, later they repeat
movements and use gestures. The development of verbal
communication is facilitated by motherese - the infant-directed
speech (IDS), which is manifested by changing mother’s voice,
stretching certain types of speech sounds, using onomatopoetic
words, gesticulation, speech rate changes, and using pauses (by
Stern® approx. 1, 63 seconds) to get imaginative response. Infant
responds to parents speech by changing brain activity’ and
therefore it is predictable that IDS is important for the language
acquisition. The period between 6-12 months, according to several
studies, is one of the most important for the speech development of a
child. According to Tomasello" it is so-called nine-month revolution,
that is manifested by child’s ability to follow the focus of adult’s

® Stern, 2007
1% Kuhl, 2008
1 Thomasello, Rakoczy, 2003



sight and to respond to the reference object. In this period children
distinguishes the phonemes of their own language from other
sounds, as demonstrated by studies conducted by Kuhl, with
American and Japanese infants”. Her research also brought the clear
evidence on neural structures, that social interaction significantly
affects language acquisition at an early developmental stage. Kuhl
believes that the ability to discriminate phonemes of native and
other language in 7,5 months can significantly influence the later
speech development of a child. Based on the research of Lewkovitz
and Hansen-Tifta , children who fix the phonetic aspect of the
speech and try to understand it, gaze on the lips of a communicating
person. Children around one year of age move their gaze onto the
eyes of the communicating person and look on the lips only if
unknown word is beeing pronounced, or a communicating person
speaks foreign language.

The following stage, between 18-24 months, is considered to be a
period of vocabulary explosion. Between the second and third year a
child produces sentences, use couplings and rugs, it is characterized
by rigid compliance with grammar rules. In the preschool age
vocabulary expansion occurs, it is accompanied by the formation of
neoplasms. Children begin to be able to adapt communication
method according to the communication partner and develop
metalinguistic awareness. Research proved that attending pre-school
allows the children from socially deprived families and with parents
of lower educational level to gain good communication models, not
only in the native, but also in a second language, as long as it is
mediated in natural and peaceful manner and by appropriate
method, immitating natural acquisition of the first language, for
example partial immersion, or narrative format.

2 Newton-Hoeksen et al, 2012, Kuhl, 2003, 2004, 2008
13 Lewkowicz, Hansen-Tift, 2012



KAPITOLA 2

DVOJJAZYCNOST A DVOJJAZYCNA VYCHOVA
V INTERDISCIPLINARNYCH SUVISLOSTIACH"

Lenka Sokolovd

Poziadavka pouzivat v beznej komunikacii viac ako jeden jazyk sa
prestiva z prostredi, kde ma svoju prirodzena tradiciu a opodstatnenie
(jazykovo zmie$ané Uzemia, diplomatické kruhy, nadnirodné
spolo¢nosti apod.) aj do podvodne monolingvalnych komunit.
K pouzivaniu viacerych jazykov na r6znej drovni v kazdodennom
Zivote znacne prispievaji aj globaliza¢né trendy, informacno-
komunikacné technoldgie a médid. Prirodzenym vytastenim tejto
situdcie je posun formadlnej vyucby cudzich jazykov do tych najnizsich
stupniov institucionalizovaného vzdelavania a sicasne snaha rodicov
zabezpecit dietatu formalnu, neformalnu ¢ informalnu cudzojazy¢nu
vychovu uz v obdobi raného vyvinu.

Prijat dalsi jazyk vSak neznamena len rozsirit vlastné komunika¢né
moznosti ¢i akceptovat kognitivhu vyzvu osvojit si novy jazykovy
systém. Znamena to aj prijat novy pohlad na svet, nové socidlne
dimenzie, novy ndstroj myslenia a novu uroven svojho ja. Viacjazy¢na
vychova znamend rozdiel - meni dietatu Zivot. Vychovavat dieta
dvojjazy¢ne moze priniest zmeny v reCovom vyvine, predovsetkym ale
ybilingvalne a bikultdrne vychovné prostredie znamend ind
perspektivu v rovine kognitivnej i lingvistickej, meni pohlad na svet
a na vlastnu socidlnu identitu“ (preklad autorky)®”.

Formédlne  aprirodzené modely cudzojazy¢nej  vychovy

14 ; Co g y . . . Lo
Vitexte st powzité ukazky z pribehov slovenskych rodin, ktoré vychovivaji

zroznych dovodov dvogazyéne svoje deti. Mend aktérov a aktérok boli pre
zachovanic identity zmenené. Ciselné odkazy v zitvorkich (4:25) ozacuji
poradie pribehu a ¢islo riadku prepisu interview.

15 Bialystok, 2001



a vzdeldvania sa prelinaji, pricom neraz vstupuje do hry niekolko
jazykov sui¢asne. Vynara sa teda aj potreba analyzovat tieto javy nielen
tradiéne na drovni lingvistickej a lingvodidaktickej, ale v celej
komplexnosti ich interdisciplindrnych suvislosti - psychologickych,
sociolingvistickych, neurolingvistickych, etnickych ¢&i geopolitickych™.

2.1 Materinsky jazyk a iné jazyky

Matke sa v réznych psychologickych kontextoch pripisuju mnohé
tlohy - jednou znich je odovzdavanie prvého jazyka asnim
schopnosti mysliet a interagovat”’. Vyznamovo je dolezité odlisit
pojem materinsky jazyk (angl. mother tongue) od pojmu ,mater¢ina“
¢i matersky prehovor (angl. motherese alebo parentese), t.j. na dieta
zamerana re¢, ktort rodi¢ia intuitivne pouzivaju v komunikdcii
s dietatom v ranom obdobi jeho re¢ového vyvinu. Tato re¢ ulahcéuje
vzdjomnu komunikaciu rodic¢a s dietatom a sucasne stimuluje recovy
vyvin diefata vjazyku rodi¢a® (pozri aj kap. 1). Okrem $pecifickych
lingvistickych ~ §truktar (,detskd“ slovnd zdsoba, jednoduchgie
syntaktické vdzby) je pre rodi¢ovsku re¢ charakteristicka aj odli$na
akusticka kvalita (intondcia a melddia reci)®. Z hladiska prirodzenej
akvizicie a identifikdcie s jazykom ma v$ak vyznam prave ,matercina
v materinskom jazyku“. Pre mnohych rodic¢ov je napriek velmi dobrej
urovni ovladania dal$ich jazykov najprirodzenejsie pouzivat v reci
zameranej na dieta svoj materinsky (prvy) jazyk, v ktorom najlepsie
ovladaju ,detskt” slovna zdsobu (zdrobneniny, detské slova, riekanky,
pesnicky a pod.).

,Vtedy som si uvedomila, Ze mu to v tej nemdine neviem dat - Ze ho
neviem tak dobre utisit, ked place, zaujat ho. Ze to prihovdranie sa bdbdtku
je prirodzenejsie v slovencine. A tak som postupne upustila od toho zdmeru

16 Edelenbos, Kubanek (in Nikolov, 2009); Majhanovich, 2009
7 Kristeva, 2004

18 Sulova, 2007

9 Dittrichova et al., 2004



Summary: Bilingualism and Bilingual Education in the
Interdisciplinary Context

Speaking a new language always makes a difference. Second/foreign
language acquisition is understood as acomplex phenomenon - as
a cognitive challenge, cultural and ethnic issue and the important factor of
building the individual s identity and self. Our aim is to discuss issues that
may influence forming of sociolinguistic identity and language self among
bilingual individuals:

e concept of the first language (mother tongue) and its relation towards
other languages in the individual s language history,

e various concepts of bilingualism and consequently the criteria of
bilingualism classifications,

¢ individual language history and bilinguality across the life-span,

o models of language informal education in a family,

e socio-political and historical context of the language acquisition and
language behaviour.

These factors may bring the question on the influence of the language
competence and performance upon individual’s personality. “We are what
we speak”*°~ does it mean, that with each language we speak we adopt and
accept a new language self — a new aspect of identity? Based on the works of
Grosjean, Anderson, Granger and Bialystok™ and the analysis of the life-
stories of Slovak bilingual individuals® we can describe four factors
influencing identity formation among bilingual people.

The mother tongue dilema - Anderson® described the life between two
languages and two cultures as a situation, in which a child constructs and
in the same time deconstructs his or her identity. Language identity may
depend on the conformity with parents cultural background and the
acceptance of his or her “mother tongue”.

Language mastery as alanguage self - The level of receptive and
productive competence in the target language may limit individual s ability

20 Bialystok, 2001

2 Anderson, 1999; Grosjean, 2010; Bialystok, 2001 a Granger, 2004
z Sokolova, 2012

2z Anderson, 1999



to express his or her self. The “near native-like” competence in
second/foreign language, on the other hand, strengthens the new “language
self”.

Language and the ethnic/national identity - The first language and
related culture usually functions as a primary source of the cultural and
linguistic identity. Using minority language in the majority language
community may be motivated by the effort to build and maintain the
national identity and cultural heritage based on the first language.

Flexible identity - Early contact with more languages and cultures
supports the openess towards changes and lower the level of rigidity in the
perception of the individual’s own language identity. However in the
transitory periods between two languages bilinguality may lead to
intrapersonal conflict. This tension causes the avoidance or active rejection
of one language.

Bilingual education has its social-psychological dimension, which
determines formation of identity and personality. Throughout the life span
we usually combine different ways of second/foreign language acquisition
(formal, non-formal and informal language input) and it becomes more and
more difficult to line the frontier between the foreign and the second
language and between the formal, non-formal and informal context of
learning. Early multilingual education may lead to the development of
intercultural sensitivity, communication skills and cognitive advantages in
a child  Only educational approaches that respect developmental
differences, support the cultural, social and extralinguistic competences and
present the target language in a real life context can make this goal come
true.



e
KAPITOLA 3 ey

VYCHOVA K DVOJJAZYCNOSTI A MYTY S NOU SPOJENE

Zlatica Jursovd Zacharovd, Lenka Sokolovd

Sledovat dieta predskolského veku, ktoré plynule komunikuje v
dvoch alebo viacerych jazykoch, je vzdy fascinujice. Medzi
odbornikmi vs$ak nie st zriedkavé ndzory, ze pouzivanie dvoch
jazykov je pre malé dieta prili§ zatazujice a Ze rany bilingvizmus méze
obmedzovat spravny rozvoj foném v materinskom jazyku a k
celkovému ochudobneniu slovnej zdsoby v dominantnom jazyku.
Bloomfield* medzi prvymi vyslovil ndzor, Ze bilingvistom sa moZe
stat, Ze nakoniec nebudu poriadne ovladat ani jeden jazyk, a takéhoto
jedinca oznacoval ako semilingvistu. Tieto prace boli neskér
spochybnené pre metodologické chyby, no stidle sa na drovni
odborného ilaického diskurzu stretdvame s ndzormi, ktoré
bilingvizmus vnimaju ako zataz, ktora bilingvalnych jedincov
znevyhodniuje v niektorych oblastiach ich kognitivneho, socidlneho
a emoc¢ného vyvinu. V nasledujucich podkapitolach sa pokusime
ponuknut pohlad na recovy vyvin dietata pri dudlnom jazykovom
vstupe v rodinnom a preskolskom prostredi a taktieZ na niektoré myty
a predsudky, ktoré sa spdjaju s prirodzenou dvojjazy¢nou vychovou.

**in Wei, 2004



3.1 Osvojovanie si dvoch jazykov v rodinnom prostredi

Taeschner® navrhla na zéklade empirického skiimania trojfazovy
model osvojovania si dvoch jazykov. V praci o $tudii raného
bilingvizmu® poukazuje na prirodzené $tadia osvojovania si
druhého jazyka. Prva faza potvrdzuje ideu vy$Sie spomenutého
jednomiestneho slovnika, kedZe dieta aktivne pouziva slova, ktoré nie
su ekvivalentné. Dieta napriklad povie ,st6!“ na objekt X a ,Stuhl“ na
objekt Y, alebo ,Tisch“ na objekt X a ,stolicka“ na objekt Y, ale nie
,Stuhl“ a ,stoli¢ka“ na objekt X a ,st6l“ a , Tisch“ na objekt Y. Dieta si
slovi¢ko, ktoré povie, vybera pragmaticky a v zavislosti od skuto¢nosti,
ktoré slovo poculo po prvykrat a stcasne ho aj vyslovilo. Faktory ako
naro¢nd vyslovnost alebo referenénd osoba v tomto stadiu
nezohravaju tlohu. V druhej faze, vo veku okolo dvoch rokov, zac¢ina
dieta produkovat ekvivalentné slova a zacina si organizovat dva rézne
jazykové systémy. Pozna dve slova pre pomenovanie jedného objektu
spes®, ,Hund“ a zaroven vie rozlisit, ¢i dana osoba rozprava jednym,
alebo druhym jazykom. Morfologicky a syntakticky aspekt reci este
nie je vyvinuty tak ako u dospelého. U dietata ¢asto dochadza ku
kreativhym kombinaciam jednotlivych elementov alebo lexikalnych
skupin, objavuju sa lexikdlne a sémantické interferencie (vzdjomné
ovplyviiovanie sa), ale nie interferencie morfologické alebo
syntaktické. Dieta sa jazykom neviaze na osobu, s ktorou komunikuje,
pretoZe ak tidto osoba zmeni re¢ (z nemdiny na slovencinu),
automaticky prepne do druhého jazyka referencnej osoby. V tretej
faze sa objavuju komplexné $truktury a dieta je schopné verbalizovat
vztah medzi dvoma alebo viacerymi frazami. V tejto faze zacinaju byt
mofrosyntaktické $truktiry pre dieta viac-menej ortodoxné, c¢o
spbsobuje gramatické ,chyby” v jednom alebo druhom jazyku. (Dieta
pouziva nemecku gramatiku v slovenc¢ine alebo slovensku v nemc¢ine.)
Prave tdto faza je pre bilingvalne vychovavané dieta velmi naro¢nd a
moZe ju pozitivne prekonat len v pripade, ak mu okolie, v ktorom sa

% Taeschner, 1983; Volterra, Taeschner, 1987 in Meiser, 2003
% Taeschner, 2003



Summary : Bilingual Education and Related Myths

It is always fascinating to hear a preschool child switching fluently between

two languages. On the other hand this fascination is both in professional

and common discourse often accompanied by the beliefs about potential

risk in the cognitive, affective and social development of a bilingual child.

Based on empirical research Taeschner” proposed models of the second

language development in family and kindergarten. In the family

environment the process consists of three stages:

1) Pragmatic stage with one lexicon and word usage based on the first
context of the word occurrence.

2) Beginning of two language systems (code-mixing and creative language
constructions).

3) Systemization of language rules in both languages, often strongly
influenced by coherent language behaviour of referential persons.

In full immersion kindergarten programmes the second language

development consists of four stages:

1) “Dilingual discourse” when child speaks the first language in the second
language community.

2) Nonverbal or silent period when child uses gestures and shows passive
understanding. Two main strategies are involved: spectating and
rehearsing.

3) Telegraphic and stereotyped speech using only meaningful words
without grammar words.

4) Beginning of full language production in the second language.

Based on works of Sorace®, Genesee™, Grosjean®® and others we analysed
ten most common myths and beliefs on bilingualism:

z Taeschner, 2003
% Sorace, 2006

» Genesee, 2009

30 Grosjean, 2010



Myth no. 1: Bilingual children are less (or more) intelligent than
monolingual. Even the latest studies proved the influence of early dual
language input upon cognitive processes, it does not cause significant effect
upon individual’s intelligence.

Myth no. 2: General cognitive development of bilingual children is slown
down by the ,burden‘“of two languages.

Myth no. 3: Bilingual children in their first years speak a ,mixture“of
languages and finally they do not speak correctly any of languages.

Myth no. 4: It is difficult for people to reach native-like mastery in foreign
language after the ,critical period*.

Myth no. 5: Human brain is a monolingual brain (human brain is ready for
the monolingual input, dual input is confusing and cause so called “code
mixing”).

Myth no. 6: The myth of time-on-task (more time spent being exposed to a
language causes better language skills).

Myth no. 7: The myth of bilingualism and language impairment (bilingual
children are at higher risk of developing speech or learning disorder).

Myth no. 8: The myth of minority language children (children speaking a
minority language tend to acquire the majority language more quickly being
motivated by the school success and group inclusion).

Myth no. 9: Bilinguals are excellent translators and interpretors (being a
native speaker of two or more languages is enough to become good at
translating and interpreting).

Myth no. 10: Bilingual individuals are not socially and culturally anchored,
which leads to identity confusion.

We suppose that one way how to break the myths on bilingualism is to
conduct further research on the processes of second language acquisition
covering not only linguistic and cognitive aspects of bilingualism but also
its relation to the personality development, social and cultural context.
Understanding the process of the second language development and
breaking the myths on bilingualism may help to design effective procedures
in the intentional bilingualism and early second/foreign language learning
and teaching.
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RANA VYUCBA CUDZICH JAZYKOV V EUROPE A NA
SLOVENSKU

Gabriela Lojovd

V dnesnej globalizujticej sa Eurdpe icelom svete sustavne
narastaju poziadavky na ovladanie cudzich jazykov a teda aj na
cudzojazy¢éné vzdelavanie. Je preto samozrejmé, Ze aj prislusné
indtitucie zodpovedné za vzdeldvaciu politiku v Eurépskej unii
venuju znaénd  pozornost  problematike cudzojazy¢ného
vzdeldvania na vSetkych turovniach. Ich zavery st spracované
v mnohych dokumentoch urcujtcich vSeobecny pristup, ciele,
odportcania, ndvody ausmernenia na realizovanie vzdeldvacej
politiky v jednotlivych eurdpskych krajinach.

4.1 Iniciativy Europskej unie

Spomedzi mnozstva problémoyv, ktoré sa v suavislosti
s cudzojazy¢énym vzdeldvanim v stcasnosti v Europe riesia, je snad
najvyraznej$ia vSeobecne sa rozsirujuca tendencia znizovat vekovu
hranicu, kedy sa deti zacinaju udit cudzi jazyk, resp. kedy sa
zavadza vyucba cudzieho jazyka do predprimarneho vzdelavania.
Vyplyva to nielen z celkovej spolocenskej situdcie, ale aj zo zaverov
zasadnutia Eurdpskej rady v Barcelone v marci 2002, v ktorych je
stanoveny hlavny dlhodoby ciel cudzojazy¢ného vzdeldvania
v Eurépskej unii nasledovne:

«

. to improve the mastery of basic skills, in particular by

teaching at least two foreign languages from a very early age™

31mw’.consilium.eur()pa.eu/ ueDocs/cms_Data/docs/pressData/en/ec/71025.pdf.



(...zlepsit urovert zdkladnych zrucénosti, najmd vyucovanim asport
dvoch cudzich jazykov od raného veku.).

Na pomoc krajindm Eurépskej tnie dosiahnut tento v§eobecny
ciel vzdelavacej politiky Eurdpska komisia prostrednictvom svojho
utvaru European Commission Directorate-General for Education
and Culture (Culture, Multilingualism and Communication,
Multilingualism policy) ustanovila pracovnu skupinu pozostavajticu
z pracovnikov ministerstiev $kolstva a odbornikov zo vzdelavacich,
resp. inych relevantnych institacii zo vSetkych europskych krajin na
obdobie troch rokov (2009-11). Tato pracovna skupina fungovala ako
poradensky orgdn pre rieSenie problematiky ranej vyucby jazykov
v suvislosti so strategickym cieflom 2 definovanym v dokumente
New Strategic Framework for European Cooperation in Education
and Training ("ECET 2020")**. Hlavnym cielom tejto iniciativy bolo
vypracovat vychodiskovy materidl pre vytvaranie koncepcie
systematickej vyuc¢by cudzich jazykov v predskolskom veku
v zucastnenych krajinach, obsahujuci zakladné ciele, principy a
usmernenia pre vzdelavaciu prax. Je vSak potrebné podotknut, Ze
aktivity v ramci tohto projektu neboli zamerané na rozvijanie
materinského jazyka, kedZe toto je samostatnd problematika, na
skiimanie a riesenie ktorej si zamerané iné dokumenty, projekty
a aktivity vramci vzdelavacej politiky Eurépskej tnie. Aj ked
v kazdodennom zZivote, vyvine avzdeldvani deti predskolského
veku, samozrejme, nie je mozné tieto dve oblasti jednoznacne
oddelit.

Vychodiskovou ulohou pracovnej skupiny bolo zmapovat
sucasnu situdciu v oblasti predprimarneho ucenia sa a vyucovania
cudzich jazykov azvySovania jazykového povedomia deti
v jednotlivych europskych krajinach. Na vytvorenie vychodiskovej

32 . - . . . .
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Summary: Early Foreign Language Learning in Europe and in
Slovakia

In a globalized world there is an ever- increasing need for foreign
language learning. Nowadays there is an overall tendency to lower the age
of starting to learn and teach languages. To help EU countries accomplish
the objectives of EU language education policy, the EC ran a project with
the aim of establishing appropriate strategic and operational policy
guidelines and recommendations on early language learning in pre-primary
settings. The main outcome of the project is A Policy Handbook:
Language Learning at Pre-primary School Level: Making it Efficient and
Sustainable®. The project was accompanied by an information campaign
on early language learning to promote ideas and discussion,
www.piccolingo.eu. The initial task was to obtain a comprehensive and
comparable overview of early language learning policies and activities, and
to collect, analyse and discuss examples of good practice and operational
challenges. Below are summarised some key problems and important
aspects of early language learning that emerged in the course of the project.

Due to the enormous range of differences in educational and linguistic
contexts in various countries, recommendations have to be rather general
and flexible so that individual countries can adopt and adapt them to their
political, economic, socio-cultural, educational and linguistic conditions. It
turned out to be of fundamental importance to define basic notions such as
first language, second language, foreign language, target language and
language of instruction for the purposes of the project as well as to strictly
distinguish between the processes of second language acquisition and
foreign language learning. The goals and aims stated initially in EU
documents turned out to be too ambitious, therefore they had to be
reformulated. It was also suggested that closer cooperation with
researchers specialized in early language learning - developmental and
educational psychologists in particular - would undoubtedly strengthen the
credibility of any conclusions and recommendations. The article also
focuses on certain key issues analysed in A Policy Handbook which are
especially relevant to early foreign language teaching in Slovakia:

33
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The new definition of ‘Early Language Learning at pre-primary level’ (as
systematic awareness- raising or exposure to more than one language in a
pre-primary context, taking place in an early childhood education and care
setting) implies that it is not recommended to teach a foreign language in a
kindergarten if there is not an appropriate educational context. It is crucial
that children be exposed to more than one language, as a way of opening
their minds to multilingualism and the awareness of diversity of languages
and cultures. Subsequently, the goals and aims of early language learning
were also redefined.

An important part of A Policy Handbook is a brief summary of the
benefits of early language learning for the overall development of a child.
Three crucial aspects that are emphasised implicitly or explicitly
throughout the handbook are quality, continuity and consistency. The
fundamental conditions to ensure quality are suitably qualified and
motivated staff, educational programmes, teaching materials and effective
cooperation between the various authorities involved. To ensure continuity
and consistency, early language learning must be considered in its wider
educational context.

In A Policy Handbook considerable attention is paid to the basic aspects
of pedagogical processes. The most important principles are underlined,
such as applying an integrated approach focusing on the holistic
development of children; the need to integrate language teaching into early
childhood pedagogy in a meaningful pre-primary context; the need to use
age-appropriate methodology and to create a positive and stimulating
atmosphere fostering positive attitudes towards language learning.
Depending on the specific conditions, teachers should strike an appropriate
balance between raising awareness of different languages and cultures and
learning one particular language. Different models of education should be
applied accordingly.

In an attempt to get children to acquire a foreign language, various special
methods might be used, such as narrative format “Hocus and Lotus”.
Pre-primary staff education and training is viewed as the most
significant issue, and should be given top priority.

Early language learning cannot be sufficiently effective without the
support of various stakeholders such as family, communities, non-
governmental organisations, and broadcasting concerns.



KAPITOLA 5

OBSAHOVO A JAZYKOVO INTEGROVANE VYUCOVANIE
(CLIL) A BILINGVIZMUS V PRIMARNEJ EDUKACIP*

Zuzana Strakovd, Michaela Sepesiovd

5.1 Uvod

Otazka plurilingvizmu (alebo multilingvizmu) ako schopnosti
jednotlivca ovladat viacero cudzich jazykov na porovnatelnej
urovni sa stala aktuadlnou aj v nasej spolo¢nosti, ktord sa stala
sucastou procesu globalizacie, stala sa Zivou zlozkou vacdsieho
celku. Globalizacia manifestuje ndrast pouZzivania angli¢tiny ako
prvého cudzieho jazyka vo svete s kore$pondujiucim poklesom
déleZitosti osvojovania si inych cudzich jazykov.”® Potreba
,viacjazy¢nosti” a nasledne aj zmien v jazykovom vzdelavani, ktory
sa uz nechape len ako zvladnutie jedného ¢i viacerych cudzich
jazykov na trovni rodeného hovoriaceho, ale aj ako rozvoj
jazykového repertoaru, v ktorom hraju dlohu vsetky jazykové
schopnosti, poznatky a skusenosti s jazykmi. Tak bude mat jedinec
prileZitost bezproblémovo prechadzat z jazyka do jazyka, vyuzivat
schopnosti vyjadrovat sa v jednom jazyku a rozumiet druhy jazyk,
pouzivat internacionalne slova a experimentovat s alternativnymi
spOsobmi vyjadrovania sa v ¢o najvys$ej miere.

3% Tito kapitola je parcialnym vystupom projektu KEGA 006PU-4/2012 Rozvay

Citatel'skej kompetencie v cudzom jazyku prostrednictvom Citatel skych programov

 Gardt, Huppautf, 2004



5.2 Bilingvizmus®® ako edukaény ciel

Ak chceme vymedzit pojem bilingvizmus, ¢asto sa stretdvame
s rozdielnymi definiciami v zavislosti od vzdelavacieho ciela.
Finska expertka  Skutnabb-Kangas®’  opisuje bilingvadlneho
pouzivatela jazyka adefinuje ho vzavislosti od pévoduy,
identifikicie, kompetencie a funkcie. Na§ vzdelavaci systém je
nakloneny premise bilingvizmu charakterizovaného
kompetenciami, ktoré Skutnabb-Kangas definuje v prepojeni na
pouzivatela ako:

- ovlada dva jazyky ako rodné;

- uplne zvladol dva jazyky;

- rovnako ovlada dva jazyky;

- dokaze produkovat kompletné zmysluplné vypovede
v druhom jazyku;

- ma aspon nejaki znalost a vedomost o gramatickej
$truktare druhého jazyka;

- avseobecnou definiciou funkcie, tj. pouZiva/dokaze
pouzit dva jazyky vo vacsine situdcii v sulade s vlastnymi
potrebami, Zelanim a poziadavkami komunity.

Problematika bilingvizmu a plurilingvizmu ako ciela jazykovej

politiky Europskej tnie v nadvaznosti na jednotlivé narodné
politiky cez stanovenie cielov vyucovania cudzich jazykov
prechddza neustdlou re-evaludciou efektivnosti a hodnoty
jazykovych politik a priorit spolo¢nosti. Kritéria rozhodovania by
mali vychadzat zo situdcii, ¢o je pre dieta vyhodné
z psychologickych, jazykovych, pedagogickych a sociologickych
dévodov.

Podpora vzdeldvania v oblasti cudzich jazykov patri medzi

prioritné oblasti Eurdpskej tunie. V roku 2003 zverejnila Europska

36 P O T . . .
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Summary: Content and Language Integrated Learning (CLIL) and
Bilingualism in Primary Education

The limits of my language mean the limits of my world.
(Ludwig Wittgenstein®®)

Since the present day is highly dynamic and rapidly changing, as well
teaching and learning of foreign languages would necessary adapt to these
changes. Teaching and learning in a foreign language is not the same as
teaching and learning in a mother tongue.

An important aspect of modern language teaching is content and
language integrated learning (CLIL), i.e. the approach that focuses on using
another language to do tasks and study the contents of different subject
areas. The importance of integrating language teaching with the teaching of
academic content has been increasingly emphasized throughout the world.
In 2003 Commission of the European Communities issued an Action Plan
2004-2006 in order to promote language learning and linguistic diversity,
emphasizing that “most pupils and trainees could study at least some of
their curriculum through the medium of a foreign language”® and stressing
the importance of bilingual education and CLIL.

A great potential of implementing CLIL in primary education and
language teaching lies in child’s interest in many topics studied across the
curriculum, his/her interest in the world itself and his/her natural curiosity.
CLIL uses communication in the classroom for an immediate purpose where
knowledge is built daily. Contents can improve motivation especially in
early stages of foreign language learning and pupils’ involvement in
classroom activities further determines success in learning requirements.
Furthermore, it is also clear that educational and even economic objectives
of teaching and learning foreign languages are ensured.

CLIL is a new, fast growing but mainly grassroots development, thus,
government and teacher training institutes have not yet caught up with the
current state of CLIL in their study programmes, support and legislation.

ruage. htmI#M2psZQith]iG

39 . . .
http://ec.ecuropa.ecu/education/doc/official/kevdoc/actlang/act lang en.pdf



http://www.brainyquote.com/quotes/quotes/l/ludwigwitt138017.html
http://www.brainyquote.com/quotes/keywords/language.html#M2psZQjfhJiGJHLh.99
http://www.brainyquote.com/quotes/keywords/language.html#M2psZQjfhJiGJHLh.99
http://ec.europa.eu/education/doc/official/keydoc/actlang/act_lang_en.pdf

There is far less interference in CLIL from government and teacher training
institutes than in “regular” education, which perhaps results in the feelings
of estrangement among CLIL-teachers. We have found out it worth
experimenting but suggest that it needs a lot of extra work: cooperating
with teachers of other subjects, planning, making new projects of program,
preparing more resources and particular didactic tools like, e.g. evaluating
system.

The main drawbacks of using CLIL are related to teacher competences
required to teach both the content and English and to apply appropriate
pedagogical practices involving problem-solving, negotiations, discussions
and classroom management. Integration of English with content teaching
requires teachers to be competent in another curriculum subject and in
English and in their respective pedagogies. Examples of good practice can be
very encouraging for the primary teachers who are wondering how to begin.
We assume that some class teachers can be trained to be very successful
CLIL teachers owing to their wide knowledge of primary subject’s contents,
respective methodologies and experience in working with children. They are
never short of creative ideas how to develop CLIL materials, incorporate EFL
objectives into subject lesson plans, design classroom activities that aim to
develop both pupils’ language competences and contents knowledge.

CLIL is an educational approach with a strong impact on language
learning. It has become a powerful tool and a motivating force to learn and
offers a natural situation for learning language and content subjects. This
study proposes a variety of different ways of implementation; theoretical
background; CLIL components and planning the CLIL lesson in order to
develop the theoretical and methodological competences required for
effective CLIL teaching within primary education.



N
CHAPTER 6 =20
“THE DINOCROC MODEL” FOR LEARNING AND" ¥
TEACHING LANGUAGES TO CHILDREN

Traute Taeschner

6.1 Introduction

“Hocus&Lotus - the little dinocrocs who teach languages to
children” is the educational program for school and family of an
innovative model for learning languages in childhood as well as in
adulthood. The program has been called by teachers "The
Dinocrocs Model" since they connected the teaching model to the
two characters, Hocus and Lotus, the heroes of the stories that are
proposed to the children in the learning material. The theory of the
teaching/learning model “the narrative format approach” is
grounded on the natural processes of language learning, i.e. the
field of developmental psycholinguistics and of neurolinguistics,
and the practice consists in a series of strategies capable of
activating these processes in the human.

Comprehension and production of language are complex
capacities that need a long time and frequent use to be acquired.
Speaking and understanding a language depends on several
relational and mental mechanisms and all of them need to be
activated for a person to learn how to speak the first, the second or
more languages. Ignoring the activation of these mechanisms by
wanting to learn a language through another language, or, in other
words, teaching a complex system of symbols (L2) through another
complex system of symbols (L1), leads to a difficult and in many
cases unsuccessful learning. In fact, understanding these
mechanisms and their application in the practice are essential and
learning a foreign language can be finally possible, also for example,



in school. In the present chapter a brief description of these
language learning mechanisms will be given as they are the basis of
the “Dinocrocs Model”.

6.2 A psychological way of teaching languages at school with
respect to a linguistic way

Traditionally teaching languages in schools are based on
linguistics and use therefore a symbolic-reconstructive learning
modality; this kind of learning will be stored in the explicit, verbal
memory; a methodology of psychological nature instead, leads to a
perceptive-motor learning modality and will be mostly stored in
the brain's implicit memory.

Over the years in the field of foreign language teaching it has
been suggested over and over that the theoretical assumptions for
an acceptable definition of second language pedagogy should be
sought in linguistics which thereby gives an applied function to the
discipline. Linguistics, clearly, studies the rules of how a specific
language works as wells as its communicative functions.

However, in the last thirty years, other researchers*’ have looked
at psycholinguistics as a disciplinary approach to language learning.
As known, psycholinguistics investigates how a language is
produced and how it is understood or perceived. This, therefore,
constitutes a shift in the focus of attention: from language in a
linguistic perspective to the mental processes activated by the
learners when speaking and wunderstanding language.
Consequently, it implies an important shift also in language
teaching methodology.

In teaching methods steered by applied linguistics, knowledge

40 Cangia 1997; 1998; Job, Lotto, Tonzar 2002; Taeschner 1986; 1991; Titone
1971



6.4 Conclusion

What instead is really difficult in symbolic reconstructive foreign
language teaching methods is the large amount of vocabulary
proposed vice versa to the very small amount of repetition
possibilities. To this we add poor and artificial contexts with
artificial simple linguistic structures. Children have too little
opportunities to speak in the L2 and the vocabulary offered is just
too much for it to retain. The way the L2 language text books are
designed it is extremely difficult to learn a language.

We are not arguing that learning a language will take less time
with respect to learning a first language at home. Rather that the
necessary immediate activation of the brain on several aspects of
language learning is taking place and that it will allow the learner to
construct he himself the new language system. A language learning
system has started and according to how the exposure to the new
language will go on the language will become an acquired
competence or, vice versa, will roll back to the realm of the
forgotten past.



Zhrnutie: “Model Dinokroci” k uéeniu a vyucovaniu jazyka deti a
dospelych

Kapitola predstavuje vzdeldvact program Hocus a Lotus, ktory vychddza
z prirodzeného procesu ucenia sa jazyka. Popisuje aj hlavné rozdiely medzi
tradiénym ucenim a ucdenim pomocou narativneho formdtu. Z hladiska
vyvinovej psycholingvistiky a neurolingvistiky, priblizuje stratégie, ktoré su
schopné aktivizovat proces osvojovania si jazyka. Medzi tieto radi autorka
prevazne vyuZitie schopnosti ndsho mozgu ukladat vdcsinu ucdebnych
modalit do implicitnej pamadti. Implicitnd pamdt je sucastou procedurdlnej
pamdti a jazykové ucenie je v Sirsom zmysle procedurdlna znalost -
napriklad schopnost vytvorit zvuk, c¢o je sucastou kognitivno-motorickych
tikonov. Dalsim déleZitym aspektom prirodzeného ucenia sa nového jazyka
je ucenie sa jazyka v zmysluplnom kontexte. Dekontextualizdcia uciva sa
javi ako nedostatoc¢ne motivujtica pri uc¢eni sa nového jazyka v ranom veku.

V druhej casti kapitoly je priblizeny model vyucdovania pomocou
narattvneho formdtu. Autorka vychddza z definicie formdtu, ktory sa stdva
rutinou zdielanych skisenosti medzi ucitelom a Ziakom, a je v riom idedlne
rozvinutd ndklonnost a zdmernost. Zdmernost umoZriuje predpokladat
budiice konanie, ktoré vyplyva zo sucasného konania a zvysuje sa vdaka
opakovanym zdZitkom a poznatkom o priebehu udalosti. Kapitola prindsa
informdcie o jednotlivych principoch narativneho formdtu. Zdkladnym
vychodiskom sa javi dobrd komunikdcia, postavend na dobrom vztahu
medzi ucielom a Ziakom. Aj samotny formdt apeluje na emdcie, ktoré sa v
jednotlivych epizédach zndsobuji. Emécie zvys$uju zaujimavost udalosti,
napomdhaji lahsiemu ukladaniu do pamdte, su zdbavné a nenudia.
Skusenosti, ktoré dieta preziva v narativnom formdte spolu s hrdinami su
uvddzané do kontextu, ktory dieta poznd zo svojho redlneho Zivota.
Podrobne je diskutované zavdzdanie pravidiel bilingvdlnej vychovy do
vzdeldvacieho procesu a predovSetkych potreby motivovat deti k
rozprdvaniu. Déraz je kladeny aj na opakovanie. Toto md podla autorky 4
délezité funkcie: 1) vytvorit koncept a jeho denotdt; 2) obohatit sémanticko-
pragmatické pole budovanim konotdtu; 3) zamerat sa na zmysel a 4)
zapamdtanie si ho. Navrhnuté pribehy su preto niekolkokrdt opakované
réznym spésobom, dlhodobo v dase. Zdroveri v kaZdom nasledujiicom
pribehu sa opakuje slovnd zdsoba z predchddzajiiceho pribehu. Diskutovany



je aj postup tradicného vzdeldvania vzhladom k mnoZstvu lexiky a
gramatiky v jednotlivych ro¢nitkoch. Dodrziavanie prirodzeného jazykového
progresu je podla autorky studie klticom k tspesnému uceniu sa cudzieho
jazyka.

Uplatnenie vsetkych vyssie uvedenych principov umoZiiuje potrebnu
aktivdciu mozgu a dieta si je schopné samé vytvorit novy jazykovy systém.
Podla toho ako dochddza k vystaveniu sa novému jazyku ziska dieta
zrucnosti v tomto jazyku, alebo naopak prestane sa o novy jazyk zaujimat
a postupne ho zabudne.



CHAPTER 7

THE RESEARCH AND APPLICATION OF THE NARRATIVE
FORMAT MODEL IN DIFFERENT CONTEXTS

Sabine Pirchio, Ylenia Passiatore

7.1 Introduction

In the last 15 years many studies focused on the use of the
Narrative Format model for language education, aiming at
analysing the factors of its effectiveness and showing the possible
outcomes in terms of language learning in children.

The psychological and psycholinguistic bases of the model
(described in details in the chapter by Taeschner in the present
volume) guarantee the possibility of applying the Narrative Format
in different contexts and for different aims. In fact, with the
Narrative Format activities the learners are put in a situation
where their cognitive, social, relational and linguistic processes
can work as they work during the natural language acquisition or
even better. In this perspective, learning to speak a new language
at school, or in the family, when the learner is a 24 months old
child or an adolescent, or improving language production in L1 in
children with special needs at school or in specific clinical setting
should be pursued by the same mental processes, and using
strategies and activities that activate and facilitate these processes.
Furthermore, a big effort has been done in the last decades to
develop at the same time the theoretical thinking about (first,
second, foreign) language learning, the experimentation of
teaching methodologies, interactional strategies and the
development of teaching material and evaluation tools in order to



allow professionals of language education to fully profit from the
model.

In this chapter the main results of the studies on the Narrative
Format model will be presented and discussed in the different
domains of application. Further directions for research will also be
presented and discussed.

7.2 The narrative format for foreign language learning at
school: from nursery to primary school

Since the knowledge of foreign language has become a priority
in the education guidelines of the European Union, in order to
improve inter-country communication and European mobility,
school has been identified as the main context where future
citizens could and should acquire their multi-language
competence.

In accordance with the findings in the fields of language
acquisition, foreign language learning and critical periods for
language learning, showing the importance of the age of language
acquisition for language competence, the introduction of foreign
language classes has been proposed earlier and earlier in the last
30 years in most of the European countries.

However, interestingly enough, simply lowering the age of
learners did not produce the foreseen results in terms of language
competence and language use. In fact, if it can be true that “the
earlier the better”, the way of proposing the new language has a
main role and impact on language learning. In addition, in the
process of making multilingual education a reality in schools, the
foreign language knowledge and pedagogical know-how of the
teachers must be considered as strongly impacting the learning
results. The reality in most European countries is that the teachers
and educators having appropriate pedagogical competences to



7.6 Conclusion

The researches described in this chapter show that the
language-teaching model of the Narrative Format can be
effectively used in a huge variety of situations and with a wide
variety of target learners. In fact, in the last decades this model
could be used to teach a foreign language to children from 2 to 10
years old in formal (school) and informal (family) learning settings
or a second language to immigrant adolescent; to foster language
learning and production in children with mental or language delay
in clinical or inclusive school settings.

How a single teaching model can be effective in such different
cases? The explanation, in our opinion, can be found in what is
described in this book in the chapter by Traute Taeschner who
created it: the Narrative Format Model theoretical basis.

In fact, this model works thank to three specific features. First,
creating the authentic motivation for language learning and use:
the relationship with someone who is able to communicate in a
positive way, engendering positive feelings and affects. Second,
presenting the linguistic input together with facilitating non-
verbal elements: gestures, gazes, moves, face and voice expression
contribute to convey a meaningful message that make the sounds
of the language understandable. Moreover, the non-verbal
communicative behaviours create the situation of an immediate
learning, directly activating the learner cognitive system. Third,
the structure of the language learning experience: language is
presented in narratives, which are a very meaningful and
motivating discourse activity, generating inferences and therefore
communicative intentions; the stories are close to the learner’s
experience since they address psychological contents, feelings and



emotions and they are repeated in order to provide sufficient
occasions to improve the learner’s comprehension and production.

These features create a flexible language learning context since
relationship get more and more strong, non-verbal cues become
less and less needed when the learner understand the story
content and improve his/her language understanding, and the
number and frequency of repetition can be higher or smaller
according with the age of the learner, their experience with the
format, their individual capacities or difficulties.

Future research could focus on the identification of the
characteristics that the - educational, clinical and social - context
should display to favour the use of the Narrative Format model
such as, for example, the organizational and relational features of
the institutions and the attitudes of the people involved (teachers,
parents, other professionals).



Zhrnutie: Vyskum a aplikdcia modelu narativneho formdtu v
réznych kontextoch

Kapitola popisuje sériu vyskumov, v ktorych je narativny formdt, model
pre vyucbu jazykov, testovany v réznych kontextoch pouZzitia. Narativny
formdt je psycholingvisticky model vyucby jazyka vychddzajici z
teoretickych konceptov ako st interakcia, pribehy, dobrd komunikdcia a
intersubjektivita; implementdcia ucdebnych technik; dizajn materidlov,
aktivit a stratégii, vytvoreny tak, aby spliiali poZiadavky pre uéenie jazyka.

Prvy kontext, v ktotom bol narativny formdt testovany bolo ucenie sa
cudzieho jazyka v Skole. V prvej studii bolo preukdzané, Ze tento model
vedie u deti k uceniu sa produkovat slovd v novom jazyku, kombinovat ich
do viet a prerozprdvat pribeh vo vhodnom logickom slede. Druhd cast bola
zamerand na zistenie, & je narativny formdt pouZitelny k udceniu sa
cudzieho jazyka v neformdlnom ucebnom kontexte - v rodine.Tento sa zdd
vhodny z viacerych dévodov: rodicia a deti trdvia spolu dostatoc¢ne dlhy cas,
Specidlne malé deti; su na seba emoc¢ne naviazani dlhodobym vztahom a
dasto su zapojeni do cinnosti, ktoré st plné emdécii a hravej komunikdcie.
Projekt “Let’s become a bilingual family!” (Bilfam), zahrnoval 5 réznych
eurépskych krajin (Taliansko, Spanielsko, Velku Britdniu, Slovensko a
Rumunsko), mal ciel' podporit rodinu pomocou tréningu, ndstrojov a
podpory, aby zacali pouZivat novy jazyk. Vysledky ukdzali, Ze rodicia st
vysoko motivovani vyucovat svoje deti novy jazyk a entuziasticky sa zapojili
do projektu aj napriek tomu, Ze museli zmenit postoje k vyucbe jazykov a
udili sa zdielat s detmi nové aktivity. S problémami sa vysporiadali pomocou
osobnych stratégii a konzultdciou s inymi rodinami a aplikovanim ndvrhov
tutora.

Dal$ou oblastou uplatnenia narativneho formdtu je aplikdcia jazykovej
intervencie v klinickom a Skolskom prostredi pre deti s rozumovym
oneskorenim a jazykovym deficitom. Studie ukdzali moZnost zaclenenia
alebo nahradenie klasickych jazykovych intervenénych programov
aktivitami narativneho formdtu v skupine deti so $pecidlnymi potrebami a
dokumentuju vyhody pre detsku recovil produkciu. V poslednej casti je
popisany program pre dospievajucich imigrantov, vrdtane narativneho
formdtu ako modelu ucenia sa talianc¢iny ako druhého jazyka. Program
zniZil taZkosti dospievajicich imigrantov z dévodu nedostatocnej znalosti
talianskeho jazyka. V zdvere je nacrtnuté smerovanie dal$ieho vyskumu.



KAPITOLA 8

MODEL NARATIVNEHO FORMATU V SLOVENSKYCH
PODMIENKACH

Zlatica Jursovd Zacharovd

Podobne ako vinych eurdpskych krajinach aj na Slovensku
mnohé materské skoly zabezpeduji detom vyucovanie cudzich
jazykov. Pokial je vyucovanie cudzieho jazyka v predskolskom
veku v stilade s vyvinovymi $pecifikami a individualitou dietata, je
vo vSeobecnosti toto vyucovanie odporucané. Vyskum Traute
Taeschner popisany v kapitole 5 inspiroval k overeniu efektivity
a uspesnosti tohto modelu aj vslovenskych podmienkach,
konkrétne v $tatnej materskej Skole a vrodinnom prostredi
vramci projektu BilFam®. Na zdklade teoretickych vychodisk*
a predchddzajicich vyskumov Taeschner a kol. (pozri kapitoly 5
a 6) sa dalo predpokladat, Ze rozvoj cudzojazy¢nych zrucnosti
(porozumenie a produkcia podla obrazkov) bude ovplyvneny
mnozstvom socialne podmieneného jazykového inputu, vekom
deti a rozsahom slovnika slovenského jazyka.

8.1 Vyskum efektivity narativneho formdtu na Slovensku

Vyskum ¢.1 v materskej skole

Povodny taliansky experiment v materskej $kole bol
modifikovany pre pracu v slovenskych podmienkach. V ramci
vyskumu zaskoleny vyskumnik chodil kazdy den vyucovat deti
vich prirodzenom prostredi. Doba vyuc¢by anglického jazyka

41 . o .
Projektova stranka www.bilfam.eu

42 Priicha, 2011; Lojova, 2013, 2012, 2005; Zacharova, 2004
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pomocou narativneho formatu bola 6 mesiacov (106 stretnuti).
Triedy boli vyucované ako kompletny celok bez selekcie deti. Deti
pred experimentdlnym vyucovanim neboli v pravidelnom kontakte
s cudzim jazykom adoma nekomunikovali v anglickom jazyku.
Jedno dieta bolo bilingvalne slovensko/taliansky. Predpokladalo sa,
ze deti z p6vodného vyskumu Taeschner buda dosahovat lepsie
vysledky v reprodukcii testu, ato vo vSetkych ukazovateloch.
Skiimané hypotézy sledovali vplyv veku, mnoZstva socidlne
podmieneného jazykového inputu a rozsah slovnika
v materinskom jazyku. Priemerny vek deti v materskej $kole v ¢ase
testovania bol 4 roky aio mesiacov (najstar$ie dieta malo 63
mesiacov a najmlad$ie 45). Detom boli administrované testy
porozumenia a produkcie v anglickom jazyku, test rozsahu
slovnika v slovenskom jazyku (Obrazkovo-slovnikova skuska T-8) a
obrazkovy sémanticky diferencidl. Zaroven boli deti poZiadané, aby
pomocou obrazkovej knizky prerozpravali Tubovolny pribeh.
Pribehy deti boli audiovizudlne zaznamenané, prepisané
a nasledne analyzované.

Vyskum ¢.2 - Uéenie cudzieho jazyka v rodindch - Projekt
BilFam

V medzinarodnom vyskumnom projekte BilFam ,Stafime sa
dvojjazy¢nou rodinou!“ (blizgie v kapitole 6.2) participovalo na
Slovensku 27 rodin. Cudzi jazyk sa udilo spolu 43 deti, z toho 32
deti bolo starsich ako 3 roky a u deti nedosiahlo 18 mesiacov v ¢ase
ukoncenia projektu. Rodiny uverejiiovali pravidelne svoje zazitky
z ufenia sa nového jazyka na projektovej web-stranke. Pocas 18-
tich mesiacov trvania projektu rodiny uverejnili 814 ¢lankov a 132
videi dokumentujucich domace napredovanie v uceni sa cudzieho
jazyka. Na zaver projektu bol detom star$im ako tri roky
administrovany test produkcie a porozumenia v cudzom jazyku



Summary: The narrative format model in Slovak conditions

In this chapter we present two Narrative format related
researches that were conducted in Slovakia. The first research was to
confirm by experiment the didactic efficiency of this method when
applied to teaching English in kindergarten. It was taught, by the
Hocus and Lotus narrative format method, every day over a six month
period, in two classes. In the final phase of the research, 27 children
were tested on relevant vocabulary and storytelling.

The results of the educational quasi-experiment showed that
subjects were able to reproduce a selected story relevantly. For its
reproduction they used 33 words on average and they produced
mostly complete bare sentences, syntagms and words. The extent of
newly-learned vocabulary and the ability to produce sentence
constructs correlated with the amount of socially-determined
language input, but did not correlate with the age and vocabulary of
the subjects in first language in studied indicators. On the contrary,
different variables emerged (extent of involvement of a parent,
educational level of a parent), which, as it seems, could determine the
development and progress of children in a foreign language.

The second research concerned the BilFam international research
project, that took place in parallel with the first research. It was
attended by 27 families with children aged 1.5 to 8 years. After 13
months of learning a foreign language in the family using the
narrative format Hocus and Lotus, 24 children were tested on
voluntary basis. The results of the comprehension test and production
test were compared with the results of children learning foreign
language in kindergarten. Such a comparison of the results showed
that children from the first research had about 2% better success in
the comprehension test, but also had a nearly 20% inferior results in
the test of production. It is likely that poorer test scores in the
production test were due to a longer period of learning of children in
the project Bilfam (about 7 months), involving parents and the whole
family into foreign language learning and by the diversity of stimuli in
a foreign language.

By analysing the parents” questionnaires, it was found that 72.7%
of the parents considered the method as efficient and 78.3% of
parents would recommended it to their friends. Factor analysis



showed that the factor of cooperation and spontaneity of the child in
learning a foreign language is recognized by most parents as a sign of
a successful method. The more a child demanded cooperation from a
parent in developing its foreign language, the better the parent
handled the story, unknowingly sing along to it and the more
considered the method to be more successful

From the data that were available to researchers, it appears that
for the effective acquisition of a foreign language, it would be optimal
to connect foreign language learning in preschool facilities with home
learning.



ZAVER

Vyucovanie a ulenie sa cudzich jazykov je v sucasnosti
diskutovanou témou. Spolu s rasticimi poziadavkami na ovladanie
viacerych jazykov asucasne klesajucim vekom zadiatku
cudzojazy¢ného vzdelavania deti sa zvySuju aj ndroky na kvalitu
a efektivitu tohto vzdeldvania. Tato medzinarodna vedecka
monografia je zamerand na aktudlne otazky stavania sa
dvojjazyénym. Autorky analyzuju jazykovu akviziciu od
informalneho osvojovania si materinského a druhého jazyka az po
moznosti formdlneho udenia sa cudzieho jazyka v materskej
a zdkladnej skole. Zaoberaju sa ro6znymi psychologickymi,
spolo¢enskymi a vzdelavacimi aspektmi dvojjazy¢nosti a ich snahy
o kritické zhodnotenie tejto problematiky viedli k hibkovej analyze
dvoch metodickych ramcov cudzojazy¢ného vzdeldvania, ktore
vychadzaju z psychologickych principov prirodzeného osvojovania
si jazyka (metéda narativneho formdtu a obsahovo ajazykovo
integrovaného vyucovania). Analyzy autoriek naznacuju, Ze prave
metodické pristupy, ktoré re$pektuji vyvinové $pecifikd a odvijaju
sa od konceptu prirodzeného osvojovania jazyka v zmysluplnom
kulttrnom kontexte su pre rané cudzojazy¢né vzdelavanie
najvhodnejsie.

Monografia je uréenda vedeckym pracovnikom, odbornikom
a odbornickam v oblasti psycholingvistiky, lingvodidaktiky,
psycholdgie a predprimarnej a primarnej edukacie. Verime, Ze
predkladany text zaloZeny na najnov$ich vedeckych zisteniach
i originalnych  vyskumoch autoriek bude plnohodnotnym
prispevkom do vedeckych diskusii o ranej cudzojazy¢nej vychove
a vzdelavani.



CONCLUSION

The issues of teaching and learning foreign languages are
nowadays often discussed. The requirement to speak more
languages and lowering the age of foreign language education in
children are accompanied by high demand on the quality and
efficiency of language education. This international monograph is
dedicated to the current issue of becoming bilingual. The authors
analyze language acquisition from the informal acquistion of the
first and the second language to the possibilities of formal foreign
language learning and teaching in kindergarten or primary school.
They introduce various psychological, social and educational
aspects of bilinguality and their efforts of critical evaluation lead to
in-depth analyses of two methodological frameworks of foreign
language learning primarily based on the psychological principles
of natural language acquisition (narrative format and content and
language integrated learning). On the basis of authors’ analyses
we may conclude that methodological approaches, which respect
developmental specifities and are based on the concept of natural
language acquisition in the meaningful cultural context are the
most suitable for the early foreign language education.

The monograph is intended for the experts in
psycholinguistics, psychology, foreign language teaching
methodology, pre-primary and primary education. We believe that
this text based on the latest scientific research and original
authors’ surveys will contribute to the scientific discussion on the
early foreign language education.
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~Monografia je potrebna najma pre slovenské odbomné i laické prostredie,
pretoZe tito vyucba, ako aj autorky upozorfiuju, nie je systemizovana a hlavne
neposkytuje nadvaznost medzi predprimarnym a primarnym vzdelavanim.
Pozitivne je, 2e autorky na viacerych miestach prace a v réznych kontextoch
podéiarkuji nielen ndroénost inftituciondineho vzdeldvania v cudzom jazyku,
ale aj potrebu vysokokvalifikovaného uditefa.”

(Prof. PhDr. Eva Tandlichovd, CSc. — lingvistiko a lingvodidakticka)

+Medzindrodnému timu autoriek sa Uspene podarilo syntetizovat kfuové
témy viaZuce sa k bilingvizmu - jazykowy vyvin diefata, moZnosti ako k
bilingvizmu dospiet, vzdeldvacie podmienky a modely cudzojazyénej wychovy, a
to vietko v kontexte eurépskej jazykovej politiky. UZitoénost narativneho
formatu v cudzojazytne] vychove a na ceste k dvojjazyénosti, je v publikaci
podporena vyskumnymi ddkazmi. “

(Doc. PhDr. Marian Groma, PhD. — psycholdg a psycholingvista)

~Monografia je obsahovo vysostne aktualna, podioZend wysledkami z vyskumov
zahraniénych aj nasich autorov. Autorskému kolektivu sa podarilo zozbierat
poznatky odbornikov o problematike vyulby cudzich jazykov u deti od raného
veku a poukazat na moZnosti jej skvalitfovania.”

{PhDr. Viera Dieskovd, CSc. —psychologicka)
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